NATIONAL ORGANIZATION OF NURSE PRACTITIONER FACULTIES
Faculty Practice Committee

Faculty Practice and Promotion and Tenure

I ntroduction and Background

Advanced practice nursing has become a dominansfotgraduate nursing education over the
past two decades. Faculty must be prepared botteageally and clinically to teach effectively in
these programs. Academic institutiagect and reward ongoing development and excellehc
teaching ability. Clinical excellence requires saene nurture and practice. Clinical practice,
however, has not been traditionally recognized tnarable activity (Burns, 1997).

In most academic institutions, research, teactand,service are the primary components of
scholarship, and the basis of university meriteasd, promotion, and tenure decisions. Within this
traditional model, nursing faculty, particularlyrse practitioner faculty, have faced a dilemma of
how to meet their professional practice expectatiwhile simultaneously fulfilling the traditional
academic components of scholarship. In reseatehsive institutions, the challenges are often
heightened as the level of scholarship necessargotnote tenure and advancement must be of the
quality that receives a favorable peer review ftomhighest level in the country. Taylor (1997)
writes that “Practice contributes to scholarshid aauld or should promote the goals of academia
and advancement within the academic system...chatetggthe future of faculty practice will
include integrating practice into traditional acawe missions of teaching and research” (p3). In
an effort to meet these challenges, NONPF has mdthis position statement on Faculty Practice
and Promotion and Tenure. Findings from the rebEINFP Faculty Practice Survey (Pohl, 1999)
are included to help describe the current stafaaflty practice activity in the country.

Additionally, the scholarship of practice is defin@nd the recognition and integration of scholarly
practice as a viable, essential component in prame@ind tenure guidelines in contemporary
academia is proposed.

NONPF Faculty Practice Survey Findings

The American Association of Colleges of Nursing @4, 1999) has acknowledged the
scholarship of practice as a critical componerthenmaintenance of clinically competent faculty in
the current academic setting. Recently NONPF (186a§lucted a survey of its membership to
further define the role of faculty practice in protion and tenure decisions. Out of 892 surveys
mailed, 453 were completed and returned. Of therd5Bondents, 76% (n = 332) were in clinical
practice and a majority were doctorally prepared®46n = 306). Almost half (43%, n =192) were
tenured as either the associate professors (29%a)l @rofessors (14%). Of those respondents who
practiced, 45% (n = 155) documented that practias wcluded in their faculty FTE. Despite these
figures, 50% (n = 210) of the respondents indictitad practice was not considered in either
promotion or tenure and practice was weightedtless teaching and research in promotion and
tenure decisions.



A majority of the respondents (53%, n= 218) repbtteat practice was encouraged but not required
and 21% (n = 76) indicated that practice was regu@ither for some faculty or all. Yet, 60% (n =
122) reported that practice was weighted less tiaching and research in promotion and tenure
decisions at their institutions. When asked hovefica was viewed within the academic structure
for promotion and tenure (teaching, research, arsvice), 87% (n = 201) of the respondents
reported that practice was considered a comporiesgreice, 43 %(n = 98) reported it was
considered a part of teaching and 29% (n = 66) @aeladged that practice was considered a
component of research.

Survey results indicate there is a need to beldeifythe role of scholarly faculty practice ineth
current academic system. Boyer's work (1990) hasnga refreshing new insight into scholarship
and support for the scholarship of practice. Otlgnthier defining and clarifying Boyer’s work
suggest that scholarly faculty practice can meettiteria for discovery, integration, application,
and/or teaching and needs to carry unique weigterims of promotion and tenure criteria
(Glassick, 1999). When considered solely as a comapioof service, however, it is less likely to
take on scholarly form.

Definition of Scholarly Practice

Boyer (1990) challenged all those involved in thademic setting to broaden their view of
scholarship, with an emphasis on embracing a dtyassscholarship. He explained his expanded
view of scholarship as including four separatedudrlapping functions:

1) The Scholarship of Discoverysimilar to the current concept of researchniais the
generation of new knowledge.

2) The Scholarship of Integratioarefers to giving meaning to isolated facts, ipgtthem in
perspective, and making connections across disepli

3) The Scholarship of Applicatichseeks engagement with society, asks for an agéadl
benefits individuals, institutions, and society.

4) The Scholarship of Teachirgthrough the process of teaching, knowledgeaissfiormed and
extended, new scholars are born (p. 16).

Boyer (1990) suggests that scholarly practice aigs/relate to one’s area of expertise and
knowledge, and this effort is serious and demantkgiring the same rigor and accountability
(peer review) associated with research activifiésis, scholarly, academic faculty practice requires
more than mere allocation of time to provide pdteare.

Based on the work of Boyer (1990) and other cHiteahors, the American Association of Colleges
of Nursing (AACN) published a position statememgfining Scholarship for the Discipline of
Nursing” (1999), which supports a comprehensivewaé scholarship. “Scholarship in nursing

can be defined as those activities that systeniigtimdvance the teaching, research, and practice of
nursing through rigorous inquiry that 1) is sigcéfnt to the profession, 2) is creative, 3) can be
documented, can be replicated or elaborated, andrblpe peer-reviewed through various
methods”. (p. 373)



In a study by Tolve (1999) that explored nursingadarship and its relationship to faculty practice,
the author found that “scholarship was viewed asgégneration, application, dissemination, and
advancement of nursing knowledge in a variety tdg@nd settings” (p.31). The findings from this
study also suggested that “faculty practice romdabe considered a component of scholarship, as
long as scholarly outcomes are demonstrated” (p. 32

Glassick (1999), expanding on Boyer's original warfikers measures of how any form of
scholarship might be evaluated. Faculty practidackwvaspires to be scholarly, should reflect these
standards:

¢ Clear goals.The practitioner will state the overall goal wigroving the health status of an
individual/community, and then add additional gasineeded for the appropriate practice
setting.

¢ Adequate preparationThe individual practitioner will demonstrate tiséte has attained the
necessary education and experience to provide tecger in the practice setting. Clinical
excellence requires both maintaining national tieation and continuing growth and
experience through practice and continuing educatio

¢ Appropriate methodsThe practitioner will incorporate evidence-basgethods and innovative
delivery system components into practice as evieey current standards, protocols and
research.

¢ Significant results.The practitioner will monitor the effectivenedsone’s advanced practice
nursing interventions through a variety of quatittaand qualitative methods.

¢ Effective communication.The practitioner will share methods of care deiyy interventions,
and unique experiences through broad methods sémimation including presentations,
publications in professional and consumer litemtand enhanced teaching.

¢ Reflective critique.The practitioner will continuously attempt to irope practice expertise by
ongoing self and peer evaluation, and by identgfyaneas for further research.

Recommendations for Recognition and Integration of Faculty Practice

The central mission of practice is to improve tealth of the community/nation (Starck, 1999) and
"is the provision and/or management of high-quatist-effective health care. The mission
includes teaching, research and service." (Mai®8y7, p. 9). NONPF believes that faculty
practice is an essential role activity for all reimactitioner faculty, especially if they are teiag
clinical courses. Practice is required to maintartification in the specialty area because of
recognition that practice is necessary to mairaaithimprove skills.

NONPF acknowledges the necessity of administratiygport for scholarly faculty practice.
Integration of faculty practice into the faculty mieer’s role requires such suppoiorbeck and
Taylor (1999) identified four strategies for sucfasfaculty practice.



1) Integration of faculty roles (clinician, educatoesearcher);

2) Collaboration that is interdisciplinary for suppagtworks, creativity, and increased funding
opportunities;

3) Organizational support for professional and pobegrsight;

4) A faculty practice plan to guide financial and woikd considerations.

Traditionally, research, teaching, and service Haean the primary components of scholarship and
the basis of university merit reviews, and promotmd tenure decisions. This philosophy is
reflected in the findings of the NONPF survey (RdiI99) which reported that, while the majority
of NP faculty are involveth faculty practice, many nursing programs do not m@rdaculty

practice in their promotion and tenure decisioriee Thallenge and opportunity now is to define
what is scholarly and acknowledge faculty practise scholarly activity. AACN (1999) has
provided excellent examples of the definition a# 8tholarship of practice. They include:

Peer reviewed publications of research, case studigcome/evaluation projects

Funded research (level of funding would be deteeahiny the research level of the institution)
Presentations/posters based on research and/ticpraicnational and international meetings
Presentations/posters informing policy from praeaod research

Requests for consultation

Peer review of practice consistent with evidenceetdayuidelines

Develops and informs standards of practice basadswarch

State, regional, national, international recognit&s master practitioner

Non research grant awards in support of practice
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NONPF recommends that all academic institutionsaegghe definition of scholarship using
Boyer's model (1990) which has been describedarA®hCN Position Statement in terms of its
relevance to nursing (1999): Scholarship of DiszgyScholarship of Integration, Scholarship of
Application and Scholarship of Teaching. Facultggtice should be viewed as an essential
component of scholarship that is encouraged andrasd through merit review, tenure and
promotionas long as scholarly outcomes are demonstrated. The standards of scholarship described
by Glassick can be used as a guide for evaluatiear goals, adequate preparation, appropriate
evidence based practice methods and innovativeepses of care, significant outcome results
including added value to the school’'s mission,@ff® communication, and reflective critique.
NONPF recommends these strategies should servguadafor both administrators and faculty
members when establishing and maintaining facutigfce and in evaluating faculty practice
activities for promotion and tenure.

References

American Association of Colleges of Nursing (AACK)999). Position Statement: Defining
Scholarship for the Discipline of Nursing.

Boyer, E. (1990)Scholarship reconsidered: Priorities for the prafegate Princeton, NJ: The
Carnegie Foundation for the Advancement of Teaching



Burns, C. E. (1997). Faculty clinical practice aermurable activity. IfFaculty Practice: Applying
the ModelsL. N. Marion (Ed.).

Glassick, C. (1999). Scholarship assessed: A dpegart on faculty evaluation (pp. 1-8).
Hallmarks of scholarly nursing practideroceedings of the American Association of Collexfes
Nursing’s 1999 Faculty Practice Conference.

Marion, L. (1997). National Organization of Nurseétitioner Faculties Guidelines for Evaluation
of Faculty Practice (pp. 9-10)n Faculty Practice: Applying the Models.

Norbeck, J. S., & Taylor, D. L. (1999). Faculty gtiee. In E. Sullivan (Ed.)Creating nursing’s
future: Issues, opportunities and challenggt Louis, MO: Mosby Publishing Co.

Pohl, J. M. (1999). NONPF Faculty Practice Survegitts. Presented at the National Organization
of Nurse Practitioner Faculties Annual meeting,iA999, San Francisco.

Starck, P. L. (1999). Hallmarks of scholarly preet Distinguishing features and guiding
principles.Hallmarks of Scholarly Nursing PracticBroceedings of the American Association
of Colleges of Nursing” 1999 Faculty Practice Gaehce.

Taylor, D. (1997). Faculty practice: The next stdps$-aculty Practice: Applying the Modelk.
Marion (Ed.), National Organization of Nurse Pragtier Faculties.

Tolve, C.J. (1999). Nursing scholarship: Role a€#ty PracticeClinical Excellence for Nurse
Practitioners,3(1), 28-33.

This report was prepared by a sub-committee oFdwulty Practice Committee for NONPF, August 210@0
Approved by the NONPF Board of Directors, Octobgr2000.

Joanne Pohl, PhD, RN, CS, FAAN (Chair) Candice Tolve Schoeneberger, PhD, RNC, WHCNP
Associate Professor, School of Nursing Associate Professor, Department of Nursing

The University of Michigan, Ann Arbor Regis University, Denver

Karen Duderstadt, RN, MS, CPNP Constance Uphold, PhD, ARNP

Associate Clinical Professor, School of Nursing Nurse Practitioner/Research Scientist

University of California, San Francisco Veterans Affairs Medical Center, Gainesville, FL

Patricia Murray Given, RN, PhD, CCRN, CS, FNP
Professor, Nursing

Monmouth University, West Long Branch, New
Jersey

Margaret (Peg) Thorman Hartig, PhD, RN, CS
Associate Professor, College of Nursing

University of Tennessee Center for Health Science
Memphis, TN



